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and needs (including original instincts and acquired habits) of the
given individual to be educated. The tendency of such an aim as
preparation is, as we have seen, to omit existing powers, and find
the aim in some remote accomplishment or responsibility. In general,
there is a disposition to take considerations which are dear to the
hearts of adults and set them up as ends irrespective of the capacities
of those educated. There is also an inclination to propound aims
which are so uniform as to neglect the specific powers and require-
ments of an individual, forgetting that all learning is something
which happens to art individual at a given time and place. The larger
range of perception of the adult is of great value in observing the
abilities and weaknesses of the young, in deciding what they may
amount to. Thus the artistic capacities of the adult exhibit what
certain tendencies of the child are capable of; if we did not have
the adult achievements we should be without assurance as to the
significance of the drawing, reproducing, modeling, coloring activi-
ties of childhood, So if it were not for adult language, we should
not be able to see the import of the babbling impulses of infancy,
But it is one thing to use adult accomplishments as a context in
which to place and survey the doings of childhood and youth; it is
quite another to set them up as a fixed aim without regard to the
concrete activities of those educated.
(2) AIL aim must be capable of translation into a method of
cooperating with the activities of those undergoing instruction. Jt
must suggest the land of environment needed to liberate and to
organize their capacities. Unless it lends itself to the construction
of specific procedures, and unless these procedures test, correct, and
amplify the aim, the latter is worthless, Instead of helping the
specific task of teaching, it prevents the use of ordinary judgment
in observing and sizing up the situation, It operates to exclude
recognition of everything except what squares up with the fixed
end m view. Every rigid aim just because it is rigidly given seems
to render it unnecessary to give careful attention to concrete condi-
tions. Since it must apply anyhow, what is the use of noting details
which do not count?
The vice of externally imposed ends has deep roots. Teachers
receive them from superior authorities; these authorities accept
from what is current in the community. The teachers impose